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Abstract. The paper shares the early stages of doctoral research; discussing the 
research questions, methods and pilot study findings. The full research will be a 
longitudinal case study of three community ESOL classes in England.  ESOL 
learners are adult migrants who are learning English and are typically very 
different from the higher education student who is the focus of much 
information literacy research.  The paper discusses the challenges of the pilot 
study and looks forward to the full data collection which will use a range of 
participatory methods. 
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1 Introduction and Background 
There has been little previous research on information literacy in the context of the 
ESOL classroom in the United Kingdom or more generally on information literacy 
and lower level language learning. The study is informed by existing research that 
suggests that there is a relationship between language learning and information 
literacy [1-2] as well as research that looks at the information literacy practices of 
immigrants and more widely at their information behaviour which suggest that social 
exclusion can be seen as an information problem [3], transferring information 
practices is a significant issue [4], and that there is an association between immigrants 
and information poverty [5]. 
ESOL learners are adults living in the UK who are learning English as part of adult 
basic skills provision. They are heterogenous but it is possible to see them as 
potentially disadvantaged by several measures: they are immigrants and they are more 
likely to be women, BME (black, minority or ethnic), underqualified, and 
unde-employed or unemployed [6]. There is ESOL research in digital literacy [7], on 
the ESOL classroom as a significant information site [8], and on ESOL learners as 
potentially experiencing information poverty [9]. However the concept of information 
literacy has gained little currency within ESOL or community learning more widely. 
The research is framed by an understanding of information literacy as a social 
practice and is interpretive and emergent. The findings of this research are likely to be 
particular rather than generalisable and the researcher will take a reflexive approach to 
give her research rigour [10]. The initial research questions ask: what is the 
relationship between the development of English language capabilities and 
information literacy; how are participants interacting with information at the start and 
end of their studies; and what impact do the changes in participants' information 
literacy have on their everyday lives. The aim of the pilot study was to explore how 
far rich data could be collected about the information experiences of learners with 
limited English, sensitise the researcher, and collect initial ideas from participants to 
shape the research.  
2 Research Methods 
The full research is a case study of three community ESOL classes over the academic 
year 2015/16. The researcher plans to use constructivist grounded theory [11] as a 
method of analysis rather than a methodology. The research will use a range of 
methods, negotiated with participants, which are intended to be participatory [12], 
capture holistic experience and support participants with limited English to express 
themselves. 
ESOL learners can be seen as a challenging group to research. Firstly there are 
important questions around the relative privilege of the researcher and her difference 
from the participants [13-14]. Secondly the participants have limited proficiency in 
English. In this project the researcher will conduct her research in English rather than 
use interpreters. This means the research will exclude those who are at the very early 
stages of learning English. However participants may welcome the opportunity to 
practice their English and within the context of the ESOL classroom they are familiar 
with working to express themselves in English [15]. 
Visual methods are an integral part of ESOL teaching and offer a useful way to 
communicate with ESOL learners. There is also a growing body of information 
literacy and information behaviour research that uses visual methods [16-18]. At the 
simplest level, this research will involve photo elicitation as part of focus groups but 
this may be extended to using techniques such as photo voice, drawing or mapping. 
The researcher notes that visual methods have the potential to be participatory as part 
of an overall research design such as photo voice [19] but that this is not an inherent 
quality. 
An early stage of the research includes one-to-one semi-structured interviews with 
ESOL teachers and managers. It is also planned to carry out one-to-one longitudinal 
interviews with the ESOL learners over the course of the academic year. The 
frequency and design of these interviews will be negotiated with the individual 
learners and may include, for example, the participants keeping journals and the 
researcher accompanying participants on visits. In this research, interviews are seen as 
D SUDFWLFH DQG WKLV LV JXLGHG E\ +ROVWHLQ DQG *XEULXP¶V [20] writing on the active 
interview. In this way the researcher and the participants construct meaning with the 
interview as a negotiated text. 
Within this research, focus groups and group interviews are seen as a way to 
explore interaction and knowledge formation rather than as a way to canvass opinion. 
A focus group is planned as an initial and final activity for the ESOL classes in 
combination with group interviews as negotiated with the learners. Focus groups can 
be seen as more likely to be participatory as they shift power away from the researcher 
and as conducive to working with participants who lack voice as they allow for mutual 
support. However, there are also difficulties in using focus groups; in particular they 
will not capture the full range of participants' subjective experiences and so in this 
research they are used together with individual interviews [21]. 
Classroom observation is a central technique for research in ESOL and education 
more generally [22] and has also been used in information literacy research.  
Angrosino [23] argues for a position of cultivated naivety and this ethnographic 
approach is the starting point of conducting observation in this research. Observation 
is then seen as a way to understand practice in context and build description as well as 
potentially overcome language barriers [24]. However it does not meet all the research 
objectives as it does not seem to capture participants' conceptions of and reflections on 
their information literacy practices, particularly in relation to their lives outside the 
classroom. 
3 Pilot Study 
The pilot consisted of an observation of an ESOL and Art workshop, discussed below, 
and two focus groups. The focus groups were held in existing volunteer-led English 
conversation classes. In these groups the learners were shown a selection of picture 
prompts and realia, for example, a smartphone, an ESOL class flyer and a photograph 
of a library, and asked questions about their information experiences. As a final 
activity the researcher introduced the concept of information literacy and discussed 
this in relation to her research plans. 
In both focus groups the participants ranged from beginner to upper intermediate 
in their level of English and had been resident in the UK for between a few months to 
over twenty years. However the groups were very different in composition. In group 
one there were four participants, all women, most of whom had come to the UK for 
spousal reasons, two of whom had no literacy in their first language. There were five 
participants in the second group, one man and four women. Three participants were 
partners of PhD students and all had a relatively high level of education.  
The most significant findings of the pilot were methodological and are discussed 
below but several areas of interest, albeit local and limited, emerged. The diversity of 
the participants' information experiences was the most significant finding. In group 
one, they told stories of finding it difficult to get information about how to find a job, 
join the library or visit the doctor, while the second group challenged the researcher's 
expectations by telling more positive stories. The difference between the two groups 
was also reflected in the fact that while information literacy was a new concept to all 
participants, the second group was able to engage in a discussion about the proposed 
research. Other findings related to diverse use of digital technologies from those who 
identified themselves as proficient users to those with very limited confidence. 
Language and literacy were significant barriers to the use of digital technologies, with 
video and VOIP the most used applications. All the participants discussed the 
importance of people to find and share information. For group one, family assumed a 
central importance, while for the second group, friends were more significant. For 
both groups interactions with people from the same community who spoke the same 
language were significant. Finally the participants discussed keeping in touch with 
³KRPH´ countries; participants found and shared information in variety of ways but 
within the context of these groups this seemed unproblematic. 
The observation took place in an ESOL class where a print-making activity was 
taking place. A narrative account was written after the observation and this was used 
as the basis for analysis. The researcher occupied an ambiguous role: she was 
welcomed as an invited guest but also performed as a quasi-teacher. The findings from 
the observation were very limited but showed the complexity of the ESOL classroom; 
it was not just a site of cognitive learning but a place of intimate relationships where 
the visual, tactile and affective were important. 
4 Discussion and Conclusion 
In practical terms, the pilot showed that learners with pre-intermediate English or 
above could, with appropriate support, meaningfully discuss their information 
experiences, and that observation and focus groups were potentially useful methods. 
However it also demonstrated that more sustained research relationships would be 
needed. In the focus groups there was little discussion of the participants' information 
literacy as opposed to their information experiences. Information literacy was a new 
concept for all the participants and a single encounter did not enable the participants to 
engage with the concept in a meaningful manner. The participants were well disposed 
to the researcher as an individual but did not show a significant level of engagement 
with the research. Substantial efforts will need to be made during the main period of 
data collection if the participants are to become co-researchers in any meaningful 
sense [12]. The complexity of the role of the researcher was clearly shown in the pilot. 
There were important differences between her and the participants in terms of 
ethnicity, religion, citizenship and linguistic capital. This can be seen in terms of the 
challenges of outsider research, however, as Bridges [20] suggests, this is not always a 
helpful distinction as both researcher and participants have a multitude of selves. 
Finally the pilot problematised the proposed method of analysis and particularly 
exposed the power relationships inherent in research; during the data collection the 
researcher was a guest, but when alone with the collected data there was a significant 
shift in power [10]. It is anticipated that the richer, fuller data collected during the case 
study will in part redress this balance [11]. Nevertheless the researcher is keen to 
consider the process of knowledge creation more closely and explore how and 
whether this can be participatory. 
The lessons from the pilot have then informed the next stage of the research in 
terms of suggesting further reading but more significantly in encouraging further 
consideration of how to manage WKHUHVHDUFKHU¶VUHODWLRQVKLSZLWKSDUWLFLSDQWV in the 
field but also in design, analysis and writing of the research.  
 
Acknowledgement. The researcher is funded by a University of Sheffield Faculty 
Scholarship and supervised by Ms Sheila Webber and Dr Peter Stordy 
 
References 
1. Patterson, D. J.: Becoming Researchers: Community College ESL Students, Information 
Literacy, and the Library. PhD Thesis, University Of California, Berkeley, California 
(2011) 
2. Johnston, N., Partridge, H. Hughes, H., Mitchell, E.: Understanding the Information 
Literacy Experiences of EFL Students. Reference Service Review, 42(4), ???--??? (2014) 
3. Lloyd, A., Kennan, M. A., Thompson, K. M., Qayum, A.: Connecting with New 
Information Landscapes: Information Literacy Practices of Refugees. Journal of 
Documentation, 69(1), 121--144 (2013)  
4. Aarnitaival, S.: Becoming a Citizen²Becoming Information-Literate? ,PPLJUDQWV¶
Experiences of Information Literacy Learning Situations in Finland. In: Lloyd, A., Talja, S. 
(eds.) Practising Information Literacy. Bringing Theories of Learning, Practice and 
Information Literacy Together, pp. 301±329. CIS, Wagga Wagga (2010) 
5. Caidi, N., Allard, D.,  Quirke, L.: Information Practices of Immigrants. Annual Review of 
Information Science and Technology, 44(1), 491--531 (2010) 
6. Ward, J.: ESOL: The Context And Issues. Leicester, United Kingdom: NIACE (2008) 
7. Dudeney, G., Hockly, N., Pegrum, M.: 'LJLWDO /LWHUDFLHVௗ 5HVHDUFK and Resources in 
Language Teaching. Pearson, Harlow (2013) 
8. Rosenberg, S. K.: A Critical History of ESOL in the UK, 1870-2006. NIACE, Leicester, 
UK (2007) 
9. Cooke, M., Simpson, J.: ESOL: A Critical Guide. Oxford University Press, Oxford (2008) 
10. Mauthner, N. S., Doucet, A.: Reflexive Accounts and Accounts of Reflexivity in Qualitative 
Data Analysis. Sociology, 37(3), 413--431 (2003) 
11. Charmaz, K.: Constructing Grounded Theory: A Practical Guide Through Qualitative 
Analysis. Sage, London (2006) 
12. Heron, J., Reason, P.: A Participatory Inquiry Paradigm Qualitative Inquiry, 3(3), 274--294 
(1997) 
13. McIntosh, P. (1989). White Privilege: Unpacking the Invisible Knapsack. Peace and 
Freedom Magazine, 10±12. 
14. McNamee, M., Bridges, D. (Eds.): The Ethics of Educational Research. Wiley-Blackwell, 
Oxford (2002)  
15. Baynham, M., Roberts, C., Cooke, M., Simpson, J., Ananiadou, K., Callaghan, J., Wallace, 
C.: Effective Teaching and Learning: ESOL. National Research and Development Centre 
for Adult Literacy and Numeracy, London (2007)   
16. Eckerdal, J. R.: Empowering Interviews: Narrative Interviews in the Study of Information 
Literacy in Everyday Life Settings. Information Research, 8(3), ???-??? (2013)  
17. Julien, H., Given, L. M., Opryshko, A.: Photovoice: A Promising Method for Studies of 
,QGLYLGXDOV¶ ,QIRUPDWLRQ 3UDFWLFHV Library & Information Science Research, 35(4), 
257--263 (2013) 
18. Smith, M.: Young People: A Phenomenographic Investigation into the Ways They 
Experience Information. University of Loughborough, Loughborough, UK.  (2010) 
19. Wang, C., Burris, M. A.: Photovoice: Concept, Methodology, and Use for Participatory 
Needs Assessment. Health Education Behaviour, 24(3), 369--87 (1997)  
20. Holstein, J., Gubrium J.: The Active Interview. Sage, London (1995) 
21. Barbour, R.: Doing Focus Groups. Sage, London (2007) 
22. Bassey. M.: Case Study Research in Educational Settings. Open University Press, 
Maidenhead, UK (1999) 
23. Angrosino, M.: Doing Ethnographic and Observational Research. Sage, London (2007) 
24. Crang, M.: Doing Ethnographies. Sage, London (2007) 
